INTRODUCTION
The focus of this paper is two-fold. First to evaluate a course in child care,treatment, and, second, while doing so, to trace the evolution of child care as a profession.
The course being evaluated here was not an isolated event.
It was a small part of a national movement to upgrade child care and the child care worker. This is a young, upcoming profession in its developmental stages. Consequently, many of the issues and training methods presented here will be improved and become more sophisticated by the time.this paper is printed.
At the same time there is a need to keep interested persons informed and knowledgeable about the state of the art.
It is for this reason that the evaluation of this particular course, a microcosm in the world of child care, has been presented in the context of the overall picture. It is also important to keep in mind that because of the dynamic nature of the child care field, this report is, in effect, a snapshot in time. It should be viewed in these terms. It is hoped that this contribution will serve as an appetizer to a very exciting field of professional accomplishment.
CHAPTER II LITERATURE REVIEW The Polemics of Professionalization
Recent literature emphasizes the emergence of the child care worker as a new professional in the mental health connnunity. The role of the child care worker is discussed as a difficult one (Birnbach 1973 ) requiring a great deal of skill and self-discipline. The child care worker has histori--cally been considered a subordinate member of the child mental health team. However, because he functions as a parent model or substitute (Rieger, 1974 , Katz, 1970 , Alder, 1973 , providing for the child's maternal as well as instructional and therapeutic needs (Larsen, 1973, Ba~nes and Kelman, 1974) he is in a vital position in the treatment process. He consequently needs improved skills as he evolves from a custodial to a treatment person (Gordetsky, 1974 , Rozentals, et.al., 1974 , Conningham, 1975 , Toigo, 1975 Goocher _(1971) recognizes a dichotomy between the child care workers and therapists in treatment settings and emphasizes the need to expand the child care worker's role in the treatment process. Because he is part of the :child's environment and shares the child's daily experiences, he is in the best and most informed position among the treatment team members and can exert the greatest therapeutic impact on the child.
This idea is supported by Portnoy,_ Billier and Davids (1972) who have stated that the child care worker has the most potential to produce therapeutic gains and ~ay well be the most powerful figure in residential treatment. This is due to the fact that in "milieu therapy" the thrust of 3 treatment is in the child's everyday experience-s rather than individual therapy. Beker (1975) concurs, stating that it is the child care worker who orchestrates and coordinates all of the resources available to the child, enabling him to experience these as an integrated whole in the service of his development. Moreover, the report of the Standards
Committee of the.Washington Conference of Child Caring
Institutions (Foster, 1973) defined the child care worker as the person responsible for the child's daily care and living experiences, and Maier (1971) proposes that the child care worker needs to be a partner in the implementation of the total organizational program.
While examining the notion of the child care worker as a professional Beker (1973) This is somewhat analogous to the Social Work field, where group work is largely oriented toward enhancing the growth and functioning of "normal" clients and provides a different perspective from that of casework, which typically deals with people's problems.
The idea of a child care professional is also likened by Beker (1973, 197~a) and Barnes & Kelman, (1974) to the European "Educateur"; the name given to a recognized child care profession which includes specialized training> a distinct career ladder and a respected position in their professional community.
~
The "state of the art" in the United States is, given this comparison, ~omewhat retarded. However, there is evidence to suggest that we are headed in a similar direction for example, Bayduss, et.al. (1972) , report on the success of an experiment where child care workers replaced psychologists in testing and other diagnostic procedures.
In another case in point Ziegler (1972), Foster(l972), Klein & Weathersby (1973) , Toigo (1975) Not everyone is in agreement concerning the need for and method of professionalization. Whittaker (1974) maintains that child care expertise can be included in existing disciplines such as social work. English (1977) in his survey of recent literature reports on this and other controversies. He and Whittaker (19.73 ) conclude that it is the responsibility of child care workers, their supervisors and board members, and state and federal legislators to decide on these issues. Rieger and Devries (1974) (1974) and the need for professionalization and/or improved training of the child care worker is also frequently supported (e.g. Maier, 1971 , Hughes, 1973 , Rieger & Devries, 1977 Training the Child Care Worker Foster (1973a) reporting on the dissatisfaction of the New York Association of Child Care Workers over child caring standards states: · It seems evident that the lack of specific, professional requirements for supervisory and line child care personnel reflects in part the relative lack of professional identity and training in the field. Peters, et. al. (1974) Hughes (1973) while discussing the issue of a need for a viable career ladder for child care workers states that "higher" positions require that the care givers have more education, training and experience and further maintains that "horizontal" movement is necessary and may be achieved by creating specializations as part of training.
In a survey of existing child care training courses, Beker (1973) The uniqueness of the child care worker's role, function and position in the treatment setting make him different from other student populations. Katz (1975) maintains that the educational needs of child development per-7 sonnel are related to their learning histories and life styles which are significantly different from traditional students served by universities and colleges. Peters, et. al. (1974) and Vandivier (1975) support this notion, asserting that training programs must be relevant to the trainees involved, be flexible e~ough to acconnnodate their individual ,differences, experiences, style, learning rate, objectives, and be connnitted to emphasizing practical information and flexibility.
It is also evident that a fresh approach to training is not only needed but is in. the process of being developed. Cordori and Cowles (197l) , while reporting on their experience with training child care workers at the University of Pittsburgh, School of Medicine, explained that typical academic m~asures and experience with children were unrelated to performance rating~ by faculty or field supervisors. Ziegler (1972) and Foster,(1972) are adamnant about the notion that credentials for the new "Child Development Associate" be based on demonstrated competency rather than completion of courses or ac.quisition of credit hours. Swift (in Vanderyen 1975) maintains that training must provide more than facts and theories. Child care personnel must learn to respond effectively and, consequentially, training must impart value in and facilitate a sense of individual worth, professionalism and personal growth. Rieger (1974) asserts that:
One cannot treat mentally ill children by untrained or inadequately trained personnel, or by people who have been trained in the care and treatment of only adult mentally ill patients: 8 Devries (1974, 1974a) The instructional philosophy adopted for delivery of the course are described by Knowles (1970) and Jenkins (1951) They parallel the contentions made in the child care literature concerning the need to provide child care personnel with uniquely developed training. They assert that adults differ significantly over how chil.dren learn and must, consequently, be educated differently. In order to successfully educa~e adults they must be respected as co-learners with the instructors and their independence, maturity, background of knowledge and experience, motivation for participating in the learning experience and resistance to change must also be respected.
The instructional method also placed a great deal of emphasis on modeling and role play techniques.Studies 11 (Goldstein, 1973) aids he discovered that attitude change was the most significant aspect in improving the quality of care the mothers were able to give. The course instructors have incorporated these role play techniques by using themselves and the participants as behavioral models.
Evaluation Procedures
Three evaluation instruments were used to measure the impact of the course. The first instrument sought to reflect the participant centered orientation of the training method along with demographic information. The participants were asked to establish their own level of expected achievement as a result of taking the course. They were asked to identify their achievement expectations on a four point scale ranging from the worst to the best possible outcome. They were also asked to identify their expectations of instructor performance, also on a four point scale ranging from the worst to the best possible outcome.
This questionnaire was administered to the participants during the first half of the first class. The questionnaire was re-distributed during the last half of the last class along with the second instrument. They were asked to identify which of the four levels of self achievement expectations and which of the four levels of trainer expectations they considered as having been met. They were also asked to explain why they had arrived at their conclusions. The third evaluation instrument was also administered at this time. I appreciated the informal structure with room for flexibility.
I feel this course is one that all child care workers should experience.
I would lengthen it. I've gotten a fortune, I want all the wealth.
SELF ACHIEVEMENT AND TEACHER EXPECTATIONS
The participants were asked to identify four levels of outcomes (from worst. to best) by which they might rate 15 the achievement of their goals during the course and at the end qf the course they were asked to decide whether they had "underachieved", a "better than reasonable achievement", or "extraordinary achievement." One participant stated he had "underachieved", five stated they had "reasonably achieved", twelve stated they had "better than reasonably achieved", and three stated they had "extraordinarily achieved" in relation to their goals.
The participant who felt he had "underachieved" explained that this was "due to events in my life" and was willing to make time after the course to meet the notebook requirement' ' . according to my satisfaction." Of the participants who felt they had "reasonably achieved", one felt he still has to sort some information out and one felt encumbered because he had heard some of the material elsewhere. The fifteen remaining participants felt that their achievement goals had been exceeded.
The most consistent component of this evaluation was in the area of teacher performance for which a similar scaling procedure was used. The participants unanimously agreed that the instructors' performance had been either "better than reasonable" or "extraordinary" and had in some way exceeded their best expectations. One participant, who's connnent was highly representative, stated:
I can't believe . . they covered as much as they did, wor~ed as .hard as they did and still maintained a positive feeling toward the class and just being there.
16-COURSE IMPACT
The participants were asked to answer eight questions related to how the course impacted on them personally, on their job performance and on their professional outlook.
All course impact questions were self ratings made on a five point scale with space for an explanatory connnent.
In general the respo~ses clustered around scale point 4 (five was highest) in the following order: In an effort to measure this dynamic of course, parti- Areas of growth positively affected -intimacy, assertiveness, health problems, staff relationships, professional confidence, personal confidence, social interactions, leadership capabilities, bringing myself together from several different places.
Work Functions and Job Performance 19
A requirement for membership in the ·course is that participants also be child care practitioners consequently it is also expected (and at times required) that the functional parts of the materials presented be immediately applied in the participants' work setting. A change.in the participants' job characteristics· may be a natural by-product. As the child care practitioner gains greater competence as a caregiver in the classroom and translates that competence to his work setting, the impact is likely to be an alteration, informally at first, of his on-theline functions. It also follows that his performance on the job will be positively impacted.
The participants were asked two questions designed to measure this aspect of the course. The first question asked them to rate the amount their work functions had changed and the second question asked them to rate the amount their job performance had changed. 
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Of the. sixteen high rating participants, four expected greater job performance when they resume their jobs in September, one stated the material was easy to share with peers and two mentioned gaining more techniques to draw from. Generally, the high scoring participants felt more competent to perform on the job. One connnent, that is similar to that made by many participants, reads: "I have learned how tb help the children I love.''
Concepts, Orientation and Skill
The course materials were presented to the partici-22 pants on three different levels simultaneously. On one level, the theoretical material was presented in the traditional classroom lecture style·connnon to most educational settings. On another level efforts were made to provide the participants with as much exposure to the child care philosophy being presented as possible and on another level, efforts were made to bring the. participants to higher skill levels while validating their present knowledge base.
Participants were prepared to receive new conceptual material by attempts at creating a relaxed and comfortable environment prior by the instructor delivering the lecture material. In many cases the instructor would take the participants through a relaxation or gestalt exercise, thereby simultaneously teaching a technique while preparing the participants to receive the lecture. Similarly, they were asked to participate in an experiential exercise after each lecture designed to help them practice and internalize the material they had just encountered. This method of instruction was intended to aid the participants in absorbing vast amounts of conceptual material while increasing their s~ill levels immediately.
In order to measure these aspects of the course the participants were asked to state the amount their concepts about child care, orientation to child care and skill levels had changed.
Two of the participants rated the amount to which their concepts about child care had changed as "3 -. . . The evaluation demonstrated that the course participants consistently stated they were highly satisfied with the course and the instruction. They generally felt that the course had had a positive impact on them both personally and p~ofessionally. Most felt that the experience had enhanced their ability to deliver service to the children in their care.
Negative responses were minimal and participants were of ten careful to explain that low ratings were in some way due to circumstances outside of the course itself. The evaluator, while administering the questionnaires observed several class hours and spoke to several participants. These observations and informal interviews confirmed the reports of the high degree of satisfaction. 
3
.
The course-has had no real impact on my job performance.
4
My job performance has been mostly improved in effectiveness.
5
The course has been extremely enhancing to my job performance.
4. -Rate the amount to which your .£. 9 .!lCeptl! about childcare have changed (circle one). 
